Ki te Aotūroa:  Collated Transcripts from Case 3

Clip 1 – Inquiry question: Problem of practice

Catherine:

The couple of times I’ve worked with Jack there were just little small things I’ve picked up on -- like in staff meetings, he was either not engaging, or saying little funny snippy things. And I thought  this is not the sign of a person who is really engaging in the learning. And then in a couple of observations, I was seeing that he was playing lip service to some of the things we talked about.

My problem of practice was that I needed to communicate better with this person. And you always know when you're in that situation.  So what I normally do is come straight back to the office and talk about it with someone.  
Michael

So when Catherine came to me with that problem of practice, I had two reactions really, and they were both of delight -- one, that she felt able to come and talk with me about issues that were troubling her; and the second was that that also indicated that she was focussed on being effective.  And both of those of things I think are crucial if we are going to be useful to schools -- useful to teachers as inservice teacher educators. 

Clip 2 – Inquiry question: Catherine’s question

Catherine:
When everything is going well with teachers, then the conversation is easy. But when it gets a little bit more challenging, it’s really hard to think about “Now I want to say this but I need to say it in a way that is going to be respectful and help the conversation go further.”  And for me that’s hard, because I’m not sure how the person is going to react. I’m a little nervous about saying some of those things, and it’s actually quite tricky sometimes.

Learning experiences: Annotated transcript of original conversation with Jack
Jack is a very experienced teacher.  He has great curriculum knowledge and a passion for writing.  He expects good quality writing from his students, and he gets it.  At whole school workshops, he very rarely engages in discussion, and in the staffroom he makes it clear that he does not see the point of taking part in the AtoL PD.  

	My thoughts at the time
	Dialogue

	
	Catherine: Thanks for the lesson, Jack.  Have a seat so we can have a chat about it.

	He doesn’t feel comfortable here.  Or is this a ploy to not fully engage in the discussion?  It’s not ideal giving feedback in the classroom, but surely year 6 kids can look after themselves.  I think I’ll just carry on.
	Jack: No thanks, the kids will play up.  I’ll stand up and talk to you.

Catherine: OK, shall we make a start?
Jack: (Looking around the class) 
Catherine: I loved the way you got the learning intention from the students.  That worked superbly, didn’t it?

	I should really talk about why he doesn’t normally do this.  It seems like this is the perfect opportunity to address his reservations about the professional development, but I don’t want to tackle something like this in the classroom.  I’m not sure how he will react.  I think I’ll just move on.
	Jack: Oh yes, I do that all the time (laughing) Not!! 

Catherine: Well, it certainly works well when you do.

	
	Catherine: One thing I wanted to chat about was the involvement of the students in today’s lesson.   I noticed you were doing most of the talking and the students were listening.  I have some ideas that would involve students more in the lesson.  They could examine those great samples of writing you prepared and have a talk about what makes them good quality writing, rather than you telling them.  What do you think about that?

	He’s right, he knows a lot about teaching writing.  It’s just that the way he does it isn’t involving the students enough in the learning.  I need to give him an example now to see if he might consider doing that.
	Jack: It seems like a waste of time doing that in writing.  I do it a lot in topic studies.  But I really know how to teach writing, and I think I should be the one doing most of the talking.

	
	Catherine: Yes, you do know a lot about writing -- I can see that from your lesson and from the students’ work on the walls.  But I have a suggestion for you to think about.  What about if you used the five examples you had prepared and asked the students to examine them in groups and then come up with some success criteria by themselves?

	This is sounding better.  That worked.
	Jack: Yes, that might work.

	I’m still not sure if he will.  But I’m running out of time now, and I am still reluctant to really talk about why he isn’t engaging.  I really did chicken out.
	Catherine: I can see I have nearly convinced you.   Would you have a go?
Jack: I suppose so.
Catherine: Good stuff.  Let me know if it works.  


Clip 3 – Learning experiences: Original conversation

Catherine:
Thanks for the lesson Jack, have a seat and we'll have a quick chat about it.
Jack:
Oh, no, its all right. I’ll stay up standing, because I need to keep an eye on my kids.

Catherine:

Are you sure?

Jack:

Yep, they'll play up.

Catherine:
Okay then, we’ll just carry on. You used your learning intentions today; that went superbly. Well done!
Jack:
Yep, use them all the time.
Catherine:
Do you? Oh, that’s fantastic!

Jack:
No, I don’t.

Catherine:
Oh, don’t you?

Jack:
No, I don’t.

Catherine:

Oh, okay, I though you might have been. I wanted to chat to you about one little thing that might take your teaching a little bit further. And that’s involving the kids a little bit more and getting them to talk about their writing a little bit more. And you had those fantastic examples you had around the classroom of the kids writing -- it would be to get the kids sitting around and talking about those, and maybe even coming up with some success criteria around that. What do you think about that? Have you tried it before?

Jack:
To tell the truth, I think it’s a bit of a waste of time actually. 
Catherine:
Do you?
Jack:
Yeah. I feel like I know what I’m doing with writing. My kids are moving forward. I feel I should be the one doing most of the talking as the expert.
Catherine:

I agree with you, you really know your stuff when it comes to writing. The kids’ writing around the rooms looks fantastic, and you have that real passion for writing. It’s just that aspect of involving those kids a little bit more. And maybe just taking one piece of writing, having five kids sitting around talking about it, coming up with what’s good quality about this writing. What do you think about giving that a go? You interested in having a go at that?

Jack:

Yeah, sure, I’ll have a go.

Catherine:

Have I convinced you, or …?

Jack:

Yeah, I suppose so.

Catherine:

You think so?

Jack:

Yep.

Catherine:

Okay, it will be great to see how it’s all working next time.

Jack:

Thanks.

Catherine:

Thanks.
Clip 4 – Learning experiences: Moment 1a
Michael:

So, that was pretty interesting, Catherine. There was a lot that was happening between the two of you. But you parted pleasantly. So what was wrong with it?

Catherine:

Well, all the time I sensed Jack was just trying to be pleasant but not engaged. And I really wanted to say a few things, and I just didn't now how to say them really. So I just ended up making it pleasant as well.

Michael:
And it started really with his continuing to stand, so that he only had a half-baked conversation with you.

Catherine:
So what was going through my head was I'd really like him to sit down, but I didn't know how to tackle that.  And then I noticed that he wasn't looking at me anyway while I was talking, and, yeah, he wasn't engaged.
Allan:
And, interestingly, I wasn't even listening.

Catherine:
Weren't you?
Allan:
No, I just heard words and then agreed with whatever she said.

Michael:
So you were watching your class? 

Allan:
Yep

Michael:

And deliberately watching your class, with only half an ear at best on what Catherine was saying.
Allan:
Yep.
Michael:
Because of the issues that you have got with the whole professional development approach.
Allan:
I guess so, yeah. And obviously this is meant to be a short conversation, because I was standing up.

Michael:
So from your point of view, Catherine, what you are wanting to do is to surface that disconnection and talk about it.

Catherine:
It just seemed to be the whole situation seemed not conducive to me saying “Well, come on, we need to talk about this; and where can we go and do that?’”  But I think if I thought it through, there would be a way through it, but I just couldn't think of it at the time.  And that’s often the problem -- you know what’s going through your head but you don't know how to actually say it in a respectful way, apart from just saying “sit down”.

Michael:
Well, I think there’s a lot of merit in that, because that’s where it seemed to me that you lost it, in one sense.
Catherine:
Yeah, definitely.
Allan:
You said, “Could you sit down?”, or something of the equivalent, and he said, “No”, and you said, “Oh, all right then.”  So from that stage on, he was only ever going to be listening with half an ear.
Catherine:
That’s right. And I'm not actually respecting where I'm coming from either – that’s what I thought about afterwards, is … I'm desperately tripping over to respect him, but I'm not actually respecting myself and giving myself a fair go. So, yeah.  That was quite a shortened conversation of what actually happened, but that was just the essence of how it all panned out.  

Michael:
So why don’t you say something a little bit more assertive to him?  Or … you could do, or I could have a go playing you, and see what happens.  And he could be Jack, or you could be Jack.

Catherine (to Allan):
Do you want to keep doing Jack and I'll have a go? And then maybe Michael can have a go after that.

// 

Catherine:
So thanks, Jack, that was a great lesson. Have a seat and we'll have a quick chat about it.
Jack:
I’ll just keep standing.  I need to keep an eye on my class. They'll play up if I don't keep an eye on them.

Catherine:
Oh, okay. Well, that’s not really going to work in terms of really engaging in a conversation.  We've got some pretty important things to talk about. And I sense that if you just stand up, what might happen is you won’t be able to really focus on it. So what we could do is get someone to look after your class, and we can sit at the back of the room, or we could go out to the staffroom -- what do you think about that?

Jack:
There’s no one to look after the class; I can't leave them here.

Catherine:
Well, Sarah, I had a quick chat with Sarah before; she said she doesn't mind.

Jack:
Oh, did she? Oh, yeah, okay.

Catherine:
Is that alright?
Jack:
Sure, yep.
// 

Catherine:
What do you think about that?

Clip 5 – Learning experiences: Moment 1b

Catherine:
What do you think about that?

Michael:
Yeah, well, I mean he's sitting down!  But I was just thinking that, as he did that, what’s still sitting there is an unwillingness to really engage with you in the conversation that you haven't confronted.  So he’s sitting down, but he’s still … what he is probably doing is thinking, “She's trapped me a little bit, but I still don't want to really be here.”
Catherine:
Is that how you felt?

Allan:
Yep, definitely.
//
Michael:
Well, Jack, thanks for letting me watch the lesson. As we talked about before, I want to have a talk about how that went and where we go from here.  So grab a seat, and we'll have a conversation.
Jack:
I just want to stay standing so I can keep an eye on the class. Cause they’ll play up if I don't keep an eye on them.
Michael:
Well, I can understand that, but that’s not going to work for me, because the things I want to talk with you about are very important from my perspective. And it’s not going to work with you legitimately having half a brain on the kids and only half a brain on me. So we need to find some other way of handling that.  It may be possible to find a reliever.  I’ve talked with Sarah, and she is happy to watch your class while we have a chat.

Jack:
Yep, okay.

Michael:
And you're happy to give me that time, so you can focus on it then?

Jack:
Okay, yeah.

Michael:
Sure?

Jack:

Yep.

Michael

Sure?
Jack:
Yeah, that's fine.
//
Catherine:
What was different?  I don't understand what was different?
Clip 6 – Learning experiences: Moment 1c

Catherine:
What was different? I don't understand what was different?
Allan:
It felt a little bit different. I felt less coerced, and it was ... I felt it was more reasonable for me that second time than it was the first time.  The first time I was just doing it because you kind of trapped me a little bit.  And I don't know what the difference was; it was quite subtle.
Michael:
I don't know what it was either.  But what it might have been was, say, I may have been clearer than you about making sure that you were committing to that agreement, rather than complying with my suggestion. It’s a bit ridiculous to, so I pushed you … You only pushed him twice to make sure; I pushed him three times, and I elevated my voice a bit more each time to see, “Are you really sure about this? This is going to be a serious conversation.”

Catherine:

So it’s the checking out.

Michael:

So you had to bring yourself to it more each time; and each time you bring yourself to it, it’s less being compliant with what I want.
Allan:
And the other thing that you did is you said why it was, that it was significant to you. And so there was that sense that, okay, that’s reasonable for Michael’s benefit to do this, cause he said, “This is something that is quite important for me -- cause I consider this an important conversation. And so that is what would work for me, so I'd really like to find a way around it.”  And so there were probably greater rationale around why I should.

Catherine:
Is that the “respect yourself” bit of it?
Michael:
So part of that is also making it visible to the other person, by saying, “This is important to me.  I don't care at this moment whether it’s important to you or not, it’s important to me.  And I only want to have a conversation that’s important to me in ways that reflect that importance.  But, simultaneously, I also want a conversation that’s important to you.”
Clip 7 – Learning experiences: Moment 2a
Michael:
So that was the first bit. Then the second part of that conversation that was very interesting -- the next place where it seemed to me there was a big gap between what you were saying and what you were thinking -- was where you said, “I love the way that you got the learning intentions from the students.”  Jack sort of laughed and said, “Yep, I do that all the time – not!”  And you just really left that and sort of said, “Well, it’s good when you do it.”  And I guess trying to sort of suggest that he should do it more -- but not really picking up that really interesting issue that he doesn't do it very much, and perhaps only does it for you.
Catherine:
And that’s what was going through my head -- that there’s something bigger than not doing learning intentions. It’s about him not being engaged in the professional learning. And that was a perfect time to actually talk about that with him.  But, yeah, I wasn't brave enough. I wanted to just, I caved! I just wanted to keep going. But that’s what I would really like to work on, would be that bit and how to, how to face that one.  It’s hard.

Michael:
(Joking) No it’s not. So you could say it to me now.

Catherine:
You being Jack, or you being Michael?

Michael:
Me being, either … me being Jack.

//
Catherine:
Jack, from what you just said about not always doing learning intentions, and then from a couple of things you've said in workshops and even the last observation, I sense that there’s something about this professional learning that you’re not engaging in, or there might be even some resistance to it.  I'd just like to check that out with you.

Jack:
Yeah, sure. 

Catherine:
So, how are you feeling about it?

Jack:
Well, I'm not engaged either.

//
Michael:
Just stop it there.
Clip 8 – Learning experiences: Moment 2b
Catherine:
Jack, from what you just said about not always doing learning intentions, and then from a couple of things you've said in workshops and even the last observation, I sense that there’s something about this professional learning that you’re not engaging in, or there might be even some resistance to it.  I'd just like to check that out with you.

Jack:
Yeah, sure. 

Catherine:
So, how are you feeling about it?

Jack:
Well, I'm not engaged either.

//
Michael:
Just stop it there for the moment, because that sounded, as Michael, that sounded absolutely fine.

Catherine:
Did it? 
Michael:
Yeah

Catherine:

And I'd have to say once I said, it I felt good.  So it’s once you get it out, you actually feel better about it. And then you've got a way forward to talk that through.

Michael:

And as Jack, what I was thinking there is, “That’s a perfectly reasonable thing for her to say. She’s saying things that in fact, it’s quite right – that’s how I've been feeling about it.  And she’s saying it in a way that makes me feel comfortable about talking about it. And maybe I'm actually looking forward to having this conversation about it now, now that she has made me sit down.”  So that you voice that, you're feeling comfortable about it -- you could say it with Jack if you wanted to.  Do you want to say it to Jack? Do you want to try that now?

Catherine: 

Yeah, I think I’ll have a go with Jack. Are you all right?

Allan: 

Yep.
//
Catherine:
So, Jack, after you said that about not always doing learning intentions, it was another little hint to me that you're actually not really finding this professional development useful, or you are even a little bit resistant to it. And I've noticed a couple of other times I’ve been with you and a couple of similar things have happened. And I really want this to work for both of us, and so I'm just thinking, now what is it about it that you're finding tricky? Or are you being resistant? Am I right?

Jack:

Yeah.  Yep, I'm pretty reluctant about it all. “Resistant”, yeah, resistant’s a good word ... why?

Catherine:

Yeah.

Jack:

I guess I just don't see the point of it in writing. I feel like I do a good job in writing. I feel like I’m moving the kids forward. I feel like I have the expertise to help them move forward.  It just seems like a waste of time if I'm putting learning intentions into everything and success criteria.

//
Michael:
You've got him sitting down. You've got him talking about the ... his previous disengagement, so you've surfaced that. You've surfaced what's in your head, you've surfaced what’s in his head, and you're actually talking about it. You've solved that problem.  Now you're on to the next one perhaps. But there are other things, there may have been other things in that whole conversation -- that initial conversation that you had with Jack -- that were more deeply problematic.
Clip 9 – Learning experiences: Moment 3a

Michael:

There was a couple of other interesting issues that came out in that initial role play. And one was you suggested that you could tell him about different ways he could manage and help kids come up with the success criteria by themselves.  And he sort of said, “Oh, yeah, okay, okay, okay.”

So what interested me about that is that you ploughed on, in effect.  You said things to him, and you kept saying things to him, and he kept smiling and being pleasantly compliant as all nice people do. And you ploughed on. So that one of the things that.....or one of the things that goes wrong with that is you don't stop and check for real agreement.  And yet you know that you wanted to stop and check.  So what is interesting there is, how come you didn't?

So that I think there’s potential future learning that comes out of that is … how can you cue yourself earlier on to say, “Stop, let’s really check in how Jack’s feeling about this. Or whether I'm just tossing out suggestions at an ever increasing rate and speed that I hope that he's going to, that’ll hook him in at some stage.”
Clip 10 – Learning experiences: Moment 3b

Michael:

 … how can you cue yourself earlier on to say, “Stop, let’s really check in how Jack’s feeling about this. Or whether I'm just tossing out suggestions at an ever increasing rate and speed that I hope that he's going to, that’ll hook him in at some stage.”

Catherine:

And I think it was my burning desire to have the conversation over and done with in as pleasantly, pleasantly as possible … But I didn't do that in the first ... Yeah, so maybe we could try that again, do you think?
Michael:

We could do, but it’s also … what stops you checking?  That is the key thing --  what is it about you or Jack, a conversation between you, that causes you to keep going when you know -- from all the things that we have done previously -- stopping and checking is a good thing to do?
Catherine:
I know that it’s a good thing to do. But I also know that he’s just going to fob me off, so it’s almost, it’s either ... I don't know how he’s going to react if I do actually check to the point of him saying, you know, “I don't want anything to do with this.” Or whether it’s just a nice smooth way out of it, so …
Michael:
So by keeping going allows you to get to the end of your conversation -- to say all that you had in your head to say to him, and then leave.  If you check, he might derail you.
Catherine:
That’s right.

Michael:
So checking is dangerous.
Catherine:
It is dangerous. So there’s a certain amount of nervousness around checking.  And the thing about checking is, you don't know the response. But with Jack, I have a fairly good idea that it’s going to be fobbing off again.  And so the nervousness is, “Oh, at some point I've actually got to confront this.” And I don't know if I want to.
Michael:
So that takes you back to that Model I stuff, doesn’t it, of “Let’s keep things pleasant.  Let’s not risk either of us being upset.”
Catherine:
That's right, yeah.

Michael:
So what do you want to do about that? Do you want to, rerun that part of the conversation with Jack, and do some checking?

Catherine:
Yes.

Allan:
From Jacks’ perspective, I think I need more voice. And I think you need to give me that opportunity, even setting it up like: “I want to suggest some things for you to reflect on and see if this does make a difference. But if things don't sound reasonable for you, it’s really important to, for you to say that – ‘That’s not reasonable. I'm not going to try it, for this reason.’”
Catherine:
So me setting it up so that you have that chance to say something like that.
Allan:
I think so. Because that deflects the fobbing off.  That says, you know … That addresses that issue, doesn't it?
Catherine:
Okay, that's useful, that's good.

Clip 11 – Learning experiences: Moment 3c
Catherine:

So, Jack, I've got a suggestion around how to involve the students a little bit more around your writing samples. And as I’m explaining it to you, I want to check in to see how you, whether you are understanding it first of all, but also how you feel about giving it a go. And if you think it’s not going to work, that’s when I want to know, cause I want you to guide the conversation basically.

Jack:
Okay.

Catherine:
Okay?

Jack:
Yep.

Catherine:
You had some fantastic writing samples. You put them all up, and then you talked about them in great depth.  And what I’m going to suggest to you is switching that around a little bit so that the kids can look at the samples, they can come up with what’s quality about it, and then maybe come up with some success criteria around that.  And I'm just wondering what you think of that whole little process? Or whether you even understand what I'm talking about? 
Jack:
Yep, so you're saying that I do all that work for the kids?

Catherine:
Yeah.

Jack:

And that I could get them to do that … more of that themselves? 
Catherine:
Yeah.

Jack:

And why would I want to do that?

Catherine:
Well, the reasoning behind that is that whole notion of having kids being partners in the learning, which eventually leads to them having more ownership of the learning, leading to more independence in the learning.  Have you heard of that notion of self-regulated learners?  Yeah, and so it’s about shifting the focus from you being the expert all the time to the kids having some input into that. So it’s not just …
Jack:
Would you see it as a problem that the kids, it would take longer? And it would be longer before they got to the writing stage?
Catherine:
And that would be something that you would have to just live with for a little while.  But what I suggest you do is give it a go, and see if it’s worth spending the extra time to have the kids actually involved. Because that will be what will make the difference, I suspect, into changing some of your teaching.  If you can see a difference in kids’ interactions, or in kids’ quality of writing, or even the research would say that ...

//

Allan:
Stop talking and check in with me. Because that’s what I want, I’m wanting you to check in with me there.  “So does it sound reasonable?” would be something that would, that gives me ...

//

Catherine:
Does that sound reasonable?

Jack:
Yeah, it does.  It does actually.
//

Allan:
So going out of role here, that was the most engaged I've been in that whole conversation.

Clip 12 – Learning experiences: Moment 3d

Catherine:

And that’s because I respected you to be able to ...

Allan:
You gave me the opportunity to speak.

Catherine:
Yeah, okay.

Michael:
But then she started to go on a bit.

Catherine:
I got into that again.

Jack:
It’s almost like you're not trusting me to understand. And so I feel like you have to re-convince me again and again.  Whereas if it was just, “Is that making, is it making sense to you or do you need …” Yeah, then that would give me that opportunity to say, “Yep, I understand, and I'm actually quite engaged now.”
Catherine:

And if it comes back to the theory, it’s about respecting you as a learner and as a person that catches on really quickly, and that I don't have to do the whole barrage.  But it’s about checking in all the time.  It’s interesting, isn't it? You think you have to talk more to convince, but in actual fact it’s … it’s gauging, which you do with kids as well, gauging how much support or scaffolding that they need.

Michael:
And how little they need, in fact, is the case here, isn't it?  

Catherine:
That’s right, yes.
Michael:
So I think there’s quite profound learning in there for you around that, because it’s, “How do you cue yourself?” -- and I don't know the answers -- “How do you cue yourself to stop arguing and start checking much earlier on than you have done?”
Catherine:
Yeah, I think it’s … When you’re working with people that you know are on that learning journey with you and that the conversation flows really, really easily … And I think you’re probably more aware of how you’re going to say something to someone who’s a little bit resistant. So you think you have to talk more, whereas in actual fact you probably don't.  It’s good learning, isn't it.

Clip 13 – Learning experiences: Analysing interpersonal interactions

Michael:
Role play is just one technique. What underpins the approach is, I think, quite a deep understanding of the underpinning theories about interpersonal effectiveness that comes from the work of Argyris and Schön.  So you need to understand that, and you also have to have a reasonable sense of what the preferred model of practice looks like. So that’s one thing.

The second thing is that you need to be able to make those problems of practice visible. We use role play. You can you transcript of a recalled conversation or practice problem. The advantage of transcript is that it’s not live, and you can stare at it for hours and you can analyse it in a lot of different ways. And that’s more accessible for people who are not as fluent in generating alternative approaches to problems. So in some ways, that’s a way of easing into role play. 
To make role play work, as I said before, you do need to produce a safe environment to start with, and to have somebody that can conduct that role play in a way that’s going to keep people safe and allow them to take the risks that are necessary to engage with it in authentic ways.
So Catherine has role played what happened; one or other of us may also step in and say, “Give me a go. Let me see if I can talk to Jack in a way that will overcome those problems.”  It doesn’t actually matter whether they do or they don’t, whether they’re successful or not. Because what you are getting there is two possible ways of handling that same situation. If it’s successful, then Catherine has seen a successful alternative. If it’s not successful, then you realise that the problem is slightly more difficult than you thought, and you have to find a different, deeper solution to overcome it, and that you’re needing to draw on the resources of the group to delve into that.
So when you find that solution, Catherine learned something, that’s fabulous. But others have learned something too, particularly people who have tried their own solution and it hasn’t quite worked – because then they can very tangibly and vicariously learn from that experience. Because you have put yourself on the spot, you have tried something, you know that it didn’t work because you could feel it not working, you could see the other person not reacting the way you wanted. This solution shows you the way through that, and you can feel that at quite a deep level.

Clip 14 – Learning experiences: Redesigned conversation

Catherine:
So thanks for the lesson, Jack. Have a seat and we'll have a quick chat about it.

Jack:
Oh, no worries, I'll just stay standing up, because I need to keep an eye on the kids -- they play up. 

Catherine:

What’s going through my head is that that’s actually being quite difficult, for me to have a conversation with you, because I sense what you’re going to do is be listening with half an ear on the kids, and it’s going to be hard for you to engage in the conversation. So how about I arrange for someone to look after the kids and you sit down? And we can do it at the back of the room, or in the staffroom? How does that sound?
Jack:
Yeah, have you got someone to look after them?
Catherine:
Yep, Sarah said she would do it, I just checked it.

Jack:
All right, okay.

Catherine:
Okay. Is here all right?

Jack:
Yep.

Catherine:
Okay, thanks.  So, once again, thanks for the lesson -- I always enjoy coming into your classroom. And I thought we'd just talk about the assessment for learning pedagogy to start with, and then there might be some things that we could talk about that would take the learning a little bit further.  So you started on doing learning intentions, and that seems to be working superbly, so …

Jack:
Yep, using them all the time.

Catherine

Are you?

Jack

No!

Catherine:
So what I’m sensing – from, just your comment right now actually, and from a couple of other times in the workshops -- that you’re not finding this PD particularly useful. And I’m wondering if there’s even a little bit of resistance to it. And what I’d like to do is check that out with you, because I want to do everything possible so that we’re both getting something out of it. So am I right, or not?

Jack:
Yep, yeah, I'm resistant.
Catherine:
Are you?

Jack:
Yep.

Catherine:
Do you know what’s behind it?

Jack:
Well, I don't just see the worth of it actually, I think, particularly in writing. It’s the area that I'm passionate about teaching.  I know my stuff, my kids seem to be moving and learning well in writing.  I just see that this draws out the process, so long that the output is less. So I think I feel like I should be giving my kids major input in writing.

Catherine:
So you think by slowing it down, the kids are going to do less writing?

Jack:
Yeah.
Catherine:
Well, I'd just like to say first of all that I'm totally on the same page with you in terms of your skill as a writing teacher.  I mean, you've got the knowledge, you've got huge curriculum background, you've got fantastic resources, and you know what you're teaching basically. And you only just have to look around the room and see the quality of the kids’ writing to see that.  So in some ways I'm thinking, “Well what can I do to help you?”  But there is a little thing that I think might change the way you teach a little bit, and it’s something at the heart of assessment for learning, which is actually changing the relationship between the teacher and the student. 

Jack:
So why, why would I do this?

Catherine:
Well, the research in assessment for learning says that if you use these instructional strategies, that you get changes in student achievement basically.  You get more engagement, and you get better writing.

Jack:
Really? 
Okay, so it might be quite useful for me to read some of that.

Catherine:
Yeah, I've got a couple of articles that will be really useful for you to use.  I could offer some other support.  I don't know what you're interested in, but I could give … model part of a lesson for you. Or I could just have a chat with you around some strategies to try first.  

Jack:
Yep.  Yep, I'll read some information about it, and I'll get some ideas for how you would see it happening in my class.  I don't want you to model yet in my class.
Catherine:
No, that’s fine, that's fine. So you're willing to have a go, and give ..?
Jack:
Yeah. 
Catherine:
Yeah?
Jack:
Yeah.  If as you say it makes … if that’s what the research says, I’ll have a read and see.

Catherine:
Yeah? Oh, excellent.
Clip 15 – Learning and impact: Catherine and Allan’s learning

Catherine:

The two big things I learnt today was not be afraid to just say things up front, because the reaction that I think I get I don't necessarily get. So that’s about me actually jumping over that hurdle and saying, “Yes, I can actually say that, and it didn't really hurt.”

The other thing is that I do a lot more talking and a lot less checking than I should do, and that’s really been quite revealing for me today. And that checking out is not just paying lip service to checking out, but getting a real commitment from that person and being quite firm about that.

Jack:

So the second time that we ran through that conversation, I was certainly more engaged. And probably at the heart of it was that I knew Catherine was being genuine, and so there was an accountability for me to be genuine then also.  And so there was a sense of that it was more real, it was more honest, and responded ... demanded a response from me.
Clip 16 – Learning and impact: Verbalising your thoughts

Michael:
The approach that we take is that if we are seriously expecting to work with people, then we are wanting to construct what it is that we do with them, with them.  And that we can only do that really effectively if they have as much information as we do about what we are assuming about that work, about the purpose of that work, about how it might proceed, about what the long term outcomes are -- in effect, so that they need to be able to see all of our reasoning, all of our feeling about it, the extent to which it’s important to us.  They need to know the extent to which we take ourselves seriously.

If we are able to put that out there in an appropriate way, then they’re in a much better position to judge the merits and the worth of what we are wanting to do.  They’re also more likely to put their own thinking on the table, because they can see that we’re being open about ours.  That means that that increases the chances that both of us are going to see all the information that guides our individual decision making about the extent that we are going to be committed to working together. That increases the chances that when we do reach agreement, that it’s going to be a strong agreement that we are both committed to.
Clip 17 – Learning and impact: Value of role play

Catherine:

Well, the challenge is that you are actually putting yourself on the line, and you have to be pretty brave to do it.  And that it’s actually quite hard to be model II, especially in those tricky situations. And you can actually uncover things about yourself that you don't necessarily like that much.  But it is really useful because you learn yourself through doing that.

Michael:
It requires a person to question some ways of being that are often very very deep for them.  And that is never comfortable for any of us.  It requires them to engage in a learning situation that they have no idea of what the outcome will be.  They don't know what parts of them that it’s going to tap when they go into it.  And they ... so I said earlier that I was delighted when Catherine or others come and say, “I've got a problem, I've got an issue out there.” Because it shows that they are prepared to meet that challenge, and also that they have a degree of trust over the process itself, that it will prove sufficiently safe for them to be brave enough to engage in.

Allan:
When you first are involved in role play, you feel quite awkward and self conscious about that. But the more you do it, the more relaxed you become, and what I find is I do actually skip into that role -- so slip into the role of Jack. And I have no idea what Jack is like in person, so he question I guess I'm asking myself when I'm involved in role play is, “Is this a genuine-type response that I'm giving -- or the way I'm thinking about what Catherine is saying -- is that a genuine way of responding to it?”

So I think role play has a number of benefits -- and limitations as well.  But I think if you understand those, then it works well.  Firstly, I don't think that through role play you can expect to go out to a school and work with a teacher and for the conversation to work exactly as it did with that role play.  It pretty much never will.  But what it does do is it gives me a chance to examine my theory of practice in a completely risk free environment, and just test it out. So if I suggested that, the response from the teacher is okay -- you know, if they respond that way, I can handle that, at least I'm being honest about it.  So I think there’s the big value, is in examining how my theory about how things work actually happens in my practice.

Clip 18 – Learning and impact: Planning for action

Catherine:

So in my next meeting with Jack, what I’ll do is I’ll set up a meeting so that we can actually have a discussion. And I will actually go through it in a similar way to the way that we role-played it. And I’ll be interested to see his reaction. And I think that there will be a lot more buy in if I approach it in a different way.
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